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FACEBOOK IN TEACHING: STRENGTHS AND WEAKNESSES 
1. INTRODUCTION 
Social networks are communities of people who share some type of interest. The Internet as 
well as Web 2.0 and 3.0 technologies do nothing but amplify our social networks. According 
to Gneiser, Heidemann, Klier, Landhen and Probst (2012), online social networks allow 
individuals to build a public or semi-public profile within a well-defined system, to atticulate 
a list of users with whom they have a connection and, finally, to see and cross their 
connections list with others made by different individuals belonging to the system too. The 
use of social networks has grown at dizzying speed in recent years. Data supplied by the 
Nielsen consultancy (20 11) reveal that 4 out of 5 active Intemet users utilise them. In the case 
of Spain, 93% of the intemet-user population owns active accounts on social networks, with 
an average of 2.31 networks per individual, a progressive sophistication being observed 
among users due to a consolidated track record, to the emergence of new proposals, and to the 
more frequent and intense access through new devices such as sma1tphones or tablets (The 
Cocktail Analysis, 2013; Suki, 2013 ). 
The fact that they have been immersed, educated and raised around technology defines a new 
generation characterised by their tiust in the mass media, their multitasking abilities with 
technologies and their proneness towards everything that is new. Young undergraduates have 
as some of their main features the importance that they assign to interaction and their 
consumption of large amounts of online infonnation, and they are the most communicative 
generation to date. They are also used to self-directed, independent leaming, being able to 
obtain infmmation fi·om different media (Mills, 20 11). Learners are digital natives; they are 
not only accustomed to being connected with one another but also expect to be connected 
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pennanently, that is, 24/7. In contrast, lecturers are digital immigrants, but we have the 
responsibility to convert a technology which is likely to become a distraction into a teaching 
tool that encourages problem-solving, facilitates the use of information sources, improves 
collaboration and makes possible interaction among students (Siegle, 2011 ). 
Social networks consequently pe1mit to publish and share infoimation, self-leaming, 
teamwork, feedback, and contact with experts; in short, they are a perfect tool for 
constructivist aud collaborative leaming. However, despite the increased utilisation of social 
networks, only few students use them for their studies; that is why it would be interesting to 
analyse whether these networks can become a good complement to the formal training 
received in university classrooms. Social networks constih1te an attractive tool in the 
academic field because the student is thoroughly familiar with them and is consequently 
willing to establish a more fluent communication for the purpose of carrying out an exchange 
of knowledge, infmmation and ideas (Dogoriti, Pange and Anderson, 2014). 
Among all social networks, Face book is the most often used one (Nielsen, 2011; The Cocktail 
Analysis, 2013). Facebook is an example of Web 2.0 technology which has an enonnous 
potential in the field of education, though it was not created to construct or handle learning 
experiences. It operates within an open platfonn, unlike other systems organised around 
fonnally structured courses. As a matter of fact, although Facebook is not a learning 
enviromnent, it can act as very valuable suppmt for the new social orientations which are 
cunently appearing in educational processes. Facebook represents a great opportunity to 
generate knowledge and cohesion within groups (Llorens-Cerda and Capdeferro-Planas, 
20ll). 
These are the reasons why the present paper seeks to show our teaching experience with the 
Facebook social network in Human Resource Management degree subjects. This experience 
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will help us highlight the strengths and weaknesses of Face book in teaching -making an effmt 
to assess them too. A brief literature review on the topic "networks, Face book and teaching" 
will be perfonned to that end, conclusions and recommendations being drawn for a better use 
of social networks in the context of university teaching. Students' opinions, expressed through 
a survey, will help detect their degree of satisfaction with this new tooL 
2. LITERATURE REVIEW 
2.1. Social networks and teaching 
Several social networks have been created ad hoc for teaching, amongst them Internet en el 
aula, Tioki or Schoo/jj>. Internet en el aula (Intemet in the classroom] 
(https://internetaula.ning.corn/) is a network created by the Instituto Nacional de Tecnologfas 
Educativas y Formaci6u del Profesorado (National Institute of Educational Technologies and 
Teacher Training] of the Spanish Ministerio de Educaci6n, Cultura y Deporte [Ministry of 
Education, Culture and Spmt]. It boasts blogs, multimedia to share photographs, videos, 
postcasts and events to keep the educational agenda up to date. As for Tioki 
(http://www.linkedin.com/company/tioki), it has been defined as the Linkedin for educators. 
It is a social network for professionals of education which pennits to create an experience and 
resource exchange community. Finally, Schoolfy (http://www.schoolfy.com/es/) is an 
educational platfonn aimed at advanced teaching management with the idea that lecturers can 
create their own private social network that can help them manage the whole leaming process. 
All three of them have in common that they are teacher-centred networks. 
On the other hand, Moodle (platfmm created in 1999 for online teaching) is perceived by 
students as another fonnal leaming tooL Hence the importance of using social networks, 
which are seen by young students as a way of achieving communication and friendship 
because, if the student uses a tool that he can handle easily and that he does not perceive as 
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something compulsory, one can reach that student through a non-fonnal path. The utilisation 
of universal, generalis! platfonns turns out to be interesting in this respect. 
For this reason, although some lecturers think that generalis! social networks lack adequate 
and specific tools for the learning process and that they do not suffice for teaching, various 
experiences show satisfactory and clearly successful results within the framework of 
generalis! social networks for teaching (Suwam1atthachote and Tantrarungroj, 2012; Li and 
Pitts, 2009). 
2.2. Facebook as a teaching network 
For various reasons, and not only because it is the most popular one, Facebook stands out 
among virtual social networks. Unlike other social networks, which focus on some specific 
goal or interest that is common to their users, Facebook is centred on users themselves. In 
other words, this network is articulated around them, without a clear objective or another rule 
other than the dissemination of their own virtual existence. Users are the owners of their own 
space and also of their profile (Llorens-Cerda and Capdeferro-Planas, 2011). 
Facebook is a network closely linked to the everyday life of its users. The most popular 
activities are likes and comments, which on average take place 3.2 billion times a day, and 
300 million photographs are posted on this network worldwide within a similar period of 
time, (Wang, 20 13). 
Facebook allows users to interact with people that they already knew outside the Internet or to 
meet new virtual friends. It additionally provides social and emotional support, information 
resources and ties with other individuals who live, work or study around them. Users can 
offer information about themselves in their online profiles, share resources with friends who 
can publish their comments on the pages of all their friends and see their profiles. Face book 
users can join similar groups of people with the same interests, receive and update news and 
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share infonnation. Face book provides a variety of functions, including games, vitiual pets and 
farms, gifts, etc. 
Nevertheless, Facebook may become a tool not only to relax -since social networks usually 
represent an activity associated with free time and low stress levels- but also to help students 
learn and educate themselves simultaneously. It can actually be used to perf01m the same type 
of functions that were already carried out by other ICTs, such as communicating students with 
one another, or with their teacher, receiving announcements or updates, and also managing 
projects and collaboration schemes outside the classroom. The good thing about Facebook is 
that many students have already become familiar with it and therefore feel at ease using it. 
Students can not only be more collaborative thanks to the utilisation of Facebook but also 
develop a greater motivation to learn (Mahmud and Ching, 2012). Bringing Facebook and 
teaching together makes it possible to break the four walls of a classroom and gives students a 
place where they can interact with one another in order to effectively improve their learning 
(Halawati and Soh, 2013). 
2.3. Strengths of Face book in teaching 
Although Facebook has already been with us for a decade, many possibilities still remain to 
be explored about the network as a whole (Lamb and Johnson, 2013) and about the 
advantages that its use can bring in the teaching environment. These strengths can be 
summarised in four, namely: Communication; Participation; Motivation; and Perfonnance. 
a) Communication. The same as any other ICT tool, Facebook is a means to exchange 
information or, expressed differently, for communication. Facebook improves interaction, 
which tums out to be an essential element required both for the knowledge acquisition process 
and for cognitive and physical development (Wang, 2013). It permits formal as well as 
inf01mal communication, which is needed around classroom activities. It can help students 
5 
http://mc.manuscriptcentral.com/cwis 
1 
2 
3 
4 
5 
6 
7 
8 
9 
10 
11 
12 
13 
14 
15 
16 
17 
18 
19 
20 
21 
22 
23 
24 
25 
26 
27 
28 
29 
30 
31 
32 
33 
34 
35 
36 
37 
38 
39 
40 
41 
42 
43 
44 
45 
46 
47 
48 
49 
50 
51 
52 
53 
54 
55 
56 
57 
58 
59 
60 
organise themselves within a subject, reducing the costs of communication with other 
students (Lampe et al., 2011). This informal character fits in with the uses and fonns of social 
interaction that are common among students, who have adopted them as a channel to reach 
their IHends and as a tool for collaborative work (Suwannatthachote and Tantrarungroj, 
2012). It pennits both synchronous and asynclu·onous communication (Llorens-Cerdit and 
Capdefeno-Planas, 2011), removing time and place restrictions while simultaneously 
facilitating students' mobility (Omar, Embi and Yunus, 2012). 
The democratisation of communication with this tool, between teachers and students, and 
between students themselves, fosters a community and socialleaming culture, where a quick 
feedback is expected (Wang, 20!3). 
b) Participation. Social networks encourage contributions by anybody who is interested in a 
topic, so that evetyone can create, edit or share information. Participation is additionally made 
easier because it represents a good way to communicate between students who are bashful or 
shy, it helps them to lose their inhibitions, and they can participate more openly than face to 
face (Omar, Embi and Yunus, 2012). Just as there are shy and daring students, some students 
are more competent than others. Working together on social networks will probably help them 
leam from one another (Ramfrez et al., 2009). 
In contrast with unidirectional media, like the teacher-student relationship in a typical lecture, 
social networks are multidirectional; control is decentralised and open to the masses of users. 
This has led lecturers to become less and less the authorised knowledge sources and to behave 
increasingly as facilitators of exploration and collaboration, in search of questions, 
opportunities and solutions to problems (Duncan and Barczyk, 20!3). 
The above does not mean that all users are going to contribute in the same way and to the 
same extent in a network like Facebook; in the study by Duvall and Kirwin (20 12), only 26% 
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of the students had pmticipated by means of posts or comments on the course's web page; a 
majority of them (46%) were passive observers, they made neither comments nor likes, and 
they did not upload any links or publications either. Therefore, due to the nature ofFacebook, 
plenty of users may be watching other people's posts or comments without doing anything 
else, without commenting on them or sending "likes," etc. In this respect, Facebook makes 
possible both a many-to-many culture and a few-to-many culture where most interactions 
actually happen within a very small group of users (Cain and Policastri, 2011). 
c) Motivation. From the academic point of view, the utilisation of Facebook at universities 
significantly improves the motivation to leam as well as the leaming atmosphere in the 
classroom, and it improves the relationship between teachers and students too (Wang, 2013). 
For example, the objective sought through the introduction of Face book in one subject in the 
study by Duvall and Kirwin (20 12) was to encourage students to participate more often in the 
discussion of topics related to that subject outside the classrooms. These authors started from 
the hypothesis that integrating online interaction associated with the subject, with the social 
network most frequently used by students, might improve visibility as well as patticipation. 
The truth is that Facebook can improve the group membership feeling, but it additionally 
strengthens the impression among students that they are actually learning (Duncan and 
Barczyk, 2013). The students who are in classes with cooperative learning groups show a 
greater motivation to reach goals and a stronger community feeling than those who do not 
fonn part of cooperative groups. Numerous studies on out-of-class interaction have proved 
that contact between teachers and students is positively conelated with personal, social and 
intellectual results and with the general degree of satisfaction of students with their learning 
experience (Li and Pitts, 2009). 
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Authors such as Cain and Policastri (20 11) additionally highlight the fact that subjects may be 
more motivating and interesting when they incmporate the direct testimony of experts in the 
field who are difficult to take to the classroom for monetmy and/or logistic reasons. Facebook 
makes it possible to upload videos or posts made by these experts, thus improving the appeal 
of subjects. 
d) Pe~formance. Both lecturers and students have as our priority interest to improve students' 
perfmmance as well as their academic outcomes. Although a number of studies have been 
written about the use ofFacebook and its connection with leamers' academic perfmmance, no 
categorical results have been obtained, mainly because most of these studies did not focus on 
the use of Face book for academic or learning putposes but simply analysed which students 
used Facebook and which ones did not, along with their academic performance -and vety 
often those who were regular Facebook users devoted fewer hours to study. In other words, 
not many research works have so far dealt with the utilisation of Facebook as pmt of the 
curriculum or of the way to teach students (Wang, 2013), which is why this fourth strength 
may become the most controversial one. 
It is undoubtedly worth highlighting the paper by Duvall and Kirwin (2012), though. These 
authors concluded that a more intense use of the Facebook web page associated with the 
subject had been made during exam weeks, which leads us to assume that students sought 
better preparation for their exams through Facebook contents. 
However, it must be remembered that Facebook may have positive and negative influences on 
students' results. The time spent in playing and other entertainment applications may be 
inversely correlated to students' marks, but Facebook may be used to start projects, download 
videos, share ideas or simply strengthen friendship ties, comradeship and the group 
membership feeling, all of which will positively influence their academic results (Wang, 
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2013). Facebook can act an instrument for mixing the social and academic lives of students. 
According to Fortune, Spielman and Pangelinan (2011), the use ofFacebook by students has 
no impact on their academic performance; it does not worsen their marks and, in fact, most of 
the time devoted to the use of social networks will be to the benefit of working with 
classmates to prepare class assignments. 
2.4. Weaknesses of Facebook in teaching 
However, the literature review equally allows us to identify some weaknesses in the use of 
Facebook as a teaching tool which can be summarised in the following three aspects: Privacy; 
Technological Deficit; and Time. 
a) Privacy. Sharing ideas or inf01mation on Facebook requires befriending our interlocutors 
on the Intemet; nevertheless, some studies suggest that students are distrustful of teachers 
asking them to establish a friendly relationship on social networks such as Facebook (Taylor, 
Mulligan and Ishida, 2012). That is to say, students do not usually want to be friends of their 
lecturers on Facebook; they may look at their profile or send them a message, but only as an 
isolated activity -becoming friends implies a longer-tenn relationship (Lampe et al., 2011 ). 
This is why many lecturers decide to keep their personal Facebook apart from their 
professional one, as it may also happen to students. There are both studies according to which 
students want to keep Facebook apa1t from their academic world and others which reveal that 
students want to use Facebook for academic tasks because they are accustomed to using this 
network and because it is easy to use (Siegle, 2011 ). The study by Taylor, Mulligan and 
Ishida (2012) shows that Jeamers do not support an indiscriminate use of their Facebook web 
page; they prefer to establish a separation between their private Facebook and the utilisation 
of social networks for academic purposes. They fear that their privacy can be compromised 
and they do not think that academic and personal or friendship matters should be mixed, 
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especially with their cmTent teachers -although they do not have so many misgivings with 
their past teachers. The main reason why students do not want to use social networks such as 
Face book or Twitter for academic matters lies in their concems about privacy as well as in the 
difficulty to draw the limits between their work as students and their private life. 
b) Technological deficit. Lecturers tend to believe that sh1dents are expmts in Facebook, but 
this is not always the case (Harris, 2012). A growing number of recent studies have statted to 
demonstrate that many of the so-called digital natives are not so technologically fluent or 
skilful as it had been originally assumed, to such an extent that the notion of digital natives 
could be a myth and that many young people placed within that age group may not own the 
knowledge to be fluent in technological matters (Shalt:ty et al., 2013). 
c) Time. Attention should also be paid to the work overload which can be generated as a result 
of using this network, since the use of Facebook sometimes does not replace that of other 
materials or other software (Duvall and Kirwin, 2012); in fact, it complements them, and the 
teacher must be aware of the fact that, although Face book or other networks may be more or 
less friendly or entertaining, they still require dedicating time to them. Because Facebook is 
so easy to use, and since posts, videos and so on can be uploaded so fast, there is a risk for us 
to end up saturating the system with information, thus forcing students to learn how to handle 
such information overloads (Duncan and Barczyk, 2013). In this sense, it is worth 
highlighting that the comment system may make it difficult to see all the information, 
especially if the user is not familiar with its use, as comments overlap each other. Facebook 
does not have a system to organise infom1ation -by topics, for instance; just as quickly as new 
infonnation appears, it may disappear buried by more new information, and it is impossible to 
classify it in such a way that it can be easily seen (Llorens-Cerda and Capdeferro-Planas, 
2011). 
10 
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Moreover, next to relevant infonnation, Facebook contains a whole lot of distractions which 
are real time thieves, amongst them, advertisements, warnings, suggestions, games, etc. 
3. METHODOLOGY 
We began to use Facebook as a teaching tool in official degree subjects during the 2013-14 
academic year; more precisely, this network was used with students enrolled on Human 
Resource Management subjects from the degrees in Business and Human Resources (HR). A 
total of 191 students were asked to give us their opinion on the use of Face book in teaching. 
The network inside Facebook which was created for this experience has 242 members, 
amongst whom are both students emolled on the aforementioned subjects and lechrrers 
teaching them, as well as experts in Human Resource Management who have kindly offered 
to enrich this experience with their contribution. 
The possible alternatives with the Facebook network were explored prior to creating the work 
environment. A decision was made to set up a closed group in which personal issues and the 
infornmtion about the subject would mix as little as possible. Every participant in this network 
previously had to be accepted by its administrator. 
It was also our conviction that this initiative should stem from the teaching staff, since they 
are the ones who played a hierarchical role as the network administrator who could censor or 
moderate the different comments or decide about the acceptance of a new network member. 
Both teachers and students have the chance to upload their infmmation, comments, links, etc., 
thus creating a work environment characterised by being as democratic as possible. 
The web page became operational on 28 January 2014, the functioning of the subjects linked 
to it having started exactly one day earlier. The lecturer in charge of the said subjects 
announced this event both on Facebook and in the actual classrooms. The use of this page is 
I! 
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voluntary, and the information shared therein can prove useful to illustrate, exemplifY or 
elaborate on the subject's contents, but students will not be directly tested on its knowledge. 
Seeking to assess students' views about our teaching experience on Facebook, a questionnaire 
was administered to them during our classes in which they were asked to mention both 
negative and positive aspects which could be associated with the use of Facebook in the 
classroom. 125 out of 191 enrolled students completed the questionnaire (which represents 
65.4% of the total); since the sampling error is situated at 5.26%, it can be considered that the 
answers obtained are representative of the total population analysed (see Table 1 ). 
TABLE I 
With regard to the questionnaire, it contains 22 questions: the first one, for them to say if they 
are registered on the Facebook network which is being assessed; the following 8 questions, 
for them to give their opinion on possible negative aspects or weaknesses that Facebook may 
have as a teaching instrument; and the last 13 questions -which can only be answered by 
students registered on the aforesaid network- for them to indicate the positive aspects that 
they have found in it. The measures used for the constmcts on weaknesses and strengths are 
explained in Table 2, and the questionnaire can be found in the ANNEX. 
TABLE2 
4.RESULTS 
Table 3 shows us that 35 (61.4%) of the learners who answered the questionnaire were 
studying Business, whereas 90 (67.1 %) of them were enrolled on HR -no significant 
difference was obtained between the representation of both degrees. A significant difference 
does exist, though, between the degree on which students are enrolled and the fact of being 
registered or not on the Facebook web page. The chi-square statistic confirms a prevalence of 
Business students over those in HR as far as registration on the subject's Facebook is 
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concerned; while the percentage of registered students reaches 94.3% among the fmmer (only 
2 of the interviewed students were not registered), the figure goes down to 65.6% among the 
latter (31 HR students were not registered). 
TABLE 3 
4.1. Weaknesses 
All the learners who answered the questimmaire gave their views about the weaknesses of 
Facebook as a teaching tool, regardless of whether they had registered on the Face book group 
of our subjects or not. To our mind, even those who are not registered can thus explain to us 
the reasons why they have not registered. The analysis about the items referring to 
weaknesses shows that the three most important ones for students are: not wanting to give 
access to their pdvate infonnation; followed by not wanting friendship with teachers t!n·ough 
Facebook; and not wanting to use Facebook in the degree subjects -since its utilisation must 
be social, for fun. Among the least impmiant weaknesses stand out not wanting to leam to use 
Facebook, not wanting to maintain a friendly relationship with classmates on Facebook or 
being unable to manage on Facebook. 
TABLE4 
The analysis about differences of means between the items related to Facebook weaknesses 
for students registered on the subject's group and those who are not reveals that the students 
who are not registered are the ones who least want friendship with their classmates on 
Facebook and who least want to use it for the degree subjects; and neither do they want to 
leam to use this tool (Table 4). Furthermore, the examination of the significant differences of 
means according to the degree on which students are enrolled allows us to detect that HR 
students are the ones who least want to make friends with the teaching staff and use Facebook 
in subjects. 
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The 8 initial items about weaknesses of Facebook in teaching provided us with the basis to 
calculate three variables: the first one of them, called PRIVACY, was calculated with the 
mean of the items corresponding to questions 2 to 5; in turn, the calculation of the second one, 
named TECHNOLOGICAL DEFICIT, was based on the mean of the items contained in 
questions 6 and 7; and finally, the third variable -TIME-was calculated with the mean of the 
items appearing in questions 7 to 9. 
FIGURE 1 
The next step consisted in calculating the mean of each variable created from Facebook 
weaknesses, and it can be observed in Figure 1 that, above all, students fear the loss of 
privacy that the use of Face book as a teaching tool can mean to them; and, in second place, 
the extra time that they will most probably have to dedicate to using this tool; and also that 
much less consideration is given to their technological problems, associated with their 
inability to use -or their refusal to learn- this teclmology. 
TABLE 5 
Fmthem10re, using a difference of means test once again (Table 5) allows us to confim1 the 
statistically significant difference between weaknesses related to plivacy and technological 
deficit. In both cases, the learners who have not registered on the subject's Facebook and 
those studying HR are the ones who mostly refer to these weaknesses of Facebook as a 
teaching tool. 
4.2. Strengths 
As for the strengths that the interviewed students perceive in the use of Facebook for 
teaching, it must be said that these questions were only answered by the leamers who had 
registered on the Facebook group of our subjects since, in our opinion, someone who has not 
14 
http://mc.manuscriptcentral.com/cwis 
Page 14 of 23 
Page 15 of23 
1 
2 
3 
4 
5 
6 
7 
8 
9 
10 
11 
12 
13 
14 
15 
16 
17 
18 
19 
20 
21 
22 
23 
24 
25 
26 
27 
28 
29 
30 
31 
32 
33 
34 
35 
36 
37 
38 
39 
40 
41 
42 
43 
44 
45 
46 
47 
48 
49 
50 
51 
52 
53 
54 
55 
56 
57 
58 
59 
60 
used this tool cannot possibly express an opinion on the advantages that they have found in its 
utilisation. 
The analysis about the items referring to strengths shows that the three most important ones 
identified by students are: being able to use the subject's Facebook in order to say "Like" to 
some publications or comments associated with it; being able to use it as a passive participant 
(taking a look at the inf01mation and nothing else); and being on the whole satisfied with the 
Facebook social network which has been created for the subject. The items corresponding to 
strengths which have received the lowest score were, in ascending order: using Facebook to 
upload subject contents; improving the relationship with classmates through the utilisation of 
Facebook; and, thirdly, being able to use the network to make comments about the subject. In 
shmt, it is perceived that, despite students' satisfaction, a rather passive use of the network 
prevails. No significant differences of means were found in tenus of strengths among students 
depending on the degree they were enrolled on. 
The 13 initial items about the strengths of our Facebook social network provided us with the 
basis to calculate four variables: the first one of them, called COMMUNICATION, was 
calculated with the mean of the items corresponding to questions 10 to 11; in tum, the 
calculation of the second one, named PARTICIPATION, was based on the mean of the items 
contained in questions 12 and 15; the third variable-MOTIVATION- was calculated with the 
mean of the items appearing in questions 16 to 19; and the last one, which was given the 
name of PERFORMANCE, stetmned from the content of questions 20 to 22. 
FIGURE2 
The next step consisted in calculating the mean of each variable created from Facebook 
streng1hs, and it can be obse1ved in Figure 2 that, above all, students check that being 
registered on the Facebook network contributes to academic performance; followed ve1y 
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closely by the improved communication with other network members. A lower score is given 
to aspects such as participation on the network and the motivation that it can entail. 
5. CONCLUSIONS 
Facebook is not a passing trend; in fact, it is becoming something ubiquitous; it can be found 
eve1ywhere; hence the need for us professionals of education to explore ways in which this 
social network can be used for educational purposes. 
Weighing up the strengths and weaknesses of Facebook allowed us to reach the conclusion 
that an initial experience with it cannot mean its compulsmy use in the subject, but a 
voluntmy use. According to our understanding, a blended leaming experience which 
combines in-class teaching with online teaching, and where Facebook is mostly present in the 
second pmt, constih1tes the most appropriate choice. It is additionally wmth remembering that 
some students may not be users of Facebook or other social networks for personal reasons or 
due to technological ban·iers, and this has to be taken into account when it comes to imposing 
such a tool as a compulsory part of teaching (Cain and Policastri, 2011). 
Making the activity in Facebook optional was essential to verity the interest among students, 
as they were not forced to memorise the materials and they did not have to work with stress 
either. Thus, students read those a1ticles in which they were interested -and not all of them 
simply because they were obliged to do so. Moreover, if a requirement had been fixed for all 
students to upload one post, for example, the truly interesting posts might have ended up lost 
or hidden among the mass of other uninteresting ones, which would have been uploaded to 
cause a good impression or to comply with some minimum requirements. 
Most of the interviewed students (73%) registered on the subject's Facebook web page, and 
they make a positive assessment about the use of social networks as a teaching-learning tool. 
Experience shows that using Facebook can positively impact on the perfonnance of students, 
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who are satisfied with the experience, think that the infmmation obtained in Facebook can 
improve their training, and claim that it should be used in other subjects as well. 
However, the Facebook users of our experience see themselves rather as passive users, insofar 
as they prefer to check what others do on Facebook instead of offering their own comments, 
videos or news. Students' interaction in the form of news or conunents was small, but this 
came as no surprise, as it had already happened in other studies where participation was not 
obligatory (Cain and Policastri, 2011). 
With regard to weaknesses, those students who do not want to compromise their privacy 
because of Face book do not like making friends with teachers either; and many of them think 
that Facebook is only a tool to have fun and that it must be kept apart from teaching. In 
general, if they do not use Face book, it is not for technological reasons or due to lack of skills. 
It was clearly observed that more negative attitudes towards Facebook appeared among those 
students who had not used it in the subject. It remains to be determined whether they did not 
use Facebook because they had these preconceived negative ideas or whether, conversely, 
their negative opinions were due to the fact that they do not use it. It also became clear that 
Business students gave a lower score to negative aspects iu Facebook and actually use it to a 
greater extent. It would be interesting to check if the type of degree chosen by these Business 
students -more oriented towards the trade and business world- where Facebook and other 
social networks are so often being used and have proved so profitable, generates a more 
positive vision of this tool. 
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ANNEX 
Survey Questiotmaire: 11 Use of the Facehook Social NehVol'k in Human Resource Afmwgement" 
Circle vour answer 
I. I am registered on the Facebook group called Human Resource Management YES 
Circle vow· assessment about the fOllowing questions. 1 meaning - I totallv disagree.· and 5 meaning= I 
totallv agree. f(vou don't know what to answer. circle N 
2. I don't want to make friends with teachers on Facebook ................ . 12345N 
3. I don't want to make friends with classmates on Face book.................................... 1 2 3 4 5 N 
4. I don't want my photographs or my private information to be available to others............... 1 2 3 4 5 N 
5. Face book shouldn't be used for any subject; its use must be social, for fun..................... 1 2 3 4 5 N 
6. I can't manage on Facebook .................................... , .. .. . .. .... .. .. . ... ... .. .. .. .. ............ 1 2 3 4 5 N 
7. I don'twanttolcarn tollSeFacebook................................................................... 12 3 4 5 N 
8. I fear that using Facebook in a subject may mean wasting my time.,................................ 1 2 3 4 5 N 
9. Facebook has many distractions (games, advertisements ... ) hard to avoid for me................. l 2 3 4 5 N 
lfvou answered NO to the first question. vou have alreadv finished: othenvise. please continue. 
10.1 have used Face book in this subject to interact with classmates or teachers ................. . 12345N 
11. The subject's Face book group has allowed me to see and share infonnation whenever and 
\vhcrever I wanted ............................................ ,,,,.......................................... 1 2 3 4 5 N 
12. I am a passive member of the subject's Facebook group (I look at it and notlting else)........ 1 2 3 4 5 N 
13. I have used the subject's Facebook group to say "Like" to some publications and 
conunents..................... ... . . . . . . . . . . . . . .. . . ... . . . . . . . .. . . . . .. . . . . .. . . . . . . . ..... .... . . . . . ... . . . . . .. . . . . . . l 2 3 4 5 N 
14. I have used the subject's Facebook group to make conunents on the subject................... I 2 3 4 5 N 
15. I have used the subject's Facebook group to upload contents (videos, links .... )............... 1 2 3 4 5 N 
16. My interest in the subject has increased after using Facebook... .. .............................. ......... 1 2 3 4 5 N 
17. The use of Facebook in the subject has improved its work environment . . . . . .... ................ 1 2 3 4 5 N 
18. The use ofFacebook in the subject has improved my relationships with classmates........... I 2 3 4 5 N 
19. The use of Face book in the subject has improved my relationship with the teacher(s)........ I 2 3 4 5 N 
20. The information shared by means of Facebook in this subject is very valuable for my 
training ..................................................................................................... .. 12345N 
21. It would be very useful to incorporate social networks (such as Facebook) into other 
subjects of this degree.................................................................................... 12 3 45 N 
22. I am satisfied with the use of the Facebook social network in this subject.......................... 12 3 4 5 N 
20 
http://mc.manuscriptcentral.com/cwis 
Page 20 of 23 
NO 
Page 21 of 23 
1 
2 
3 
4 
5 
6 
7 
8 
9 
10 
11 
12 
13 
14 
15 
16 
17 
18 
19 
20 
21 
22 
23 
24 
25 
26 
27 
28 
29 
30 
31 
32 
33 
34 
35 
36 
37 
38 
39 
40 
41 
42 
43 
44 
45 
46 
47 
48 
49 
50 
51 
52 
53 
54 
55 
56 
57 
58 
59 
60 
Population 
Sample Size 
Sampling Error 
Survey Date 
Table I: Study technical specifications 
191 University Students enrolled on Human Resource Management subject 
125 valid responses (65.4%) 
5.26% 
May2014 
Table 2: Measures for constructs and Reliability 
Construct Source Measure Reliahility (Cronbach 'sa) 
Weaknesses Literature 8 items, 1-to-5 0.687 
review likert scale acceptable 
Strengths Literature 13 items, 1-to-5 0.854 good Review likert scale 
Table 3: Students registered on the Face book group by degree 
Registered onFacebook Chi-
Square 
Degree Enrolled Answer No Yes Si g. 
Business 57 35 (61.4%) 2 (5.7%) 33 (94.3%) 10.705 
HR 134 90 (67.1%) 31 (34.4%) 59 (65.6%) (0.001) 
Table 4: Weaknesses, difference of means by registration and by degree 
Registered Aiean 
I don't want friendship with Yes 1.57 
classmates No 2.13 
I don't want to use Facebook in Yes 2.10 
subjects, but I do want to use it for fun No 3.13 
I don't want to leam to 11Se Face book Yes 1.40 
No 2.23 
Degree 
I don't want friendship with teachers Business 2.36 
HR 2.95 
I don't want to use Facebook in Business 1.68 
subjects, but I do want to use it for fun HR 2.62 
"'t statistic, equality of means test 
**MannMWhitney's U statistic 
http://mc.manuscriplcentral.com/cwis 
Statistic (Sign.) 
4475.5 (0.000)** 
-3.932 (0.000)* 
947.5 (0.002)** 
-2.229 (0.028)* 
1847.0 (0.001)** 
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Table 5: Weaknesses, difference of means for variables by registration on Facebook and by degree 
Privacy 
Technological 
Deficit 
Privacy 
Technological 
Deficit 
Registered Mean Statistic (Sign.) 
Yes 2.4792 -2.980 (0.003)* 
No 2.9435 
Yes 1.5054 964.5 (0.002)** 
No 2.1935 
Degree 
Business 2.3235 -2.463 (0.015)* 
HR 2.7004 
Business 1.3529 1865.0 (0.024)** 
HR 1.8034 
.. 
*t statistic, equahty of means test 
**Mann~Whitney's U statistic 
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